The Reading Stage

The reading stage occupies the second class in a unit and
consists of’

1. Reading by all the students following the SQ3R (survey,
question, read, recite, review) procedure (Dubin, 1986).
This is done in the classroom only during the first 3 or 4
units so the students fully master the SQ3R procedure,
(Afterwards, it is transferred to home assignments given at
the end of the first class in a unit). Reading is followed by
a discussion that is either teacher-fronted or conducted in
small groups. The purpose of the discussion is not only to
clarify some points in the text, but also to allow the teacher
to check comprehension and to elicit students' personal
opinions about what was read. The discussion also serves
as a means of comparing what was listened to and said on
the same subject matter during the preceding stage (class)
with what was read in the text, Special attention is given
to information that does not coincide or is in conflict with
students' opinions and pre-reading guesses or their
background knowledge. Thus, this phase is designed to
promote oral communication on the basis of what is read
{and heard from other students).

2, In-class reading of different texts by different students,
i.e., texts different in content but dealing with the same
topic (theme) as the first text, It should be noted that both
the individual texts and the preceding text (same for all)
are authentic ones taken from original US$ or British
sources {e.g., The Wall Street Journal). Reading of
individual texts is always timed and done in different
regimes but with the eniphasis on skimming and scanning,
since the principle task is to teach reading of extended
pieces of texts for general information—using appropriate
skills and strategies,

3. Exchanging information obtained from individual texts
Just read. The work is done in small groups of 3-4
students. Bvery student in such a small group tells his/her
partners about the content of his/her text(s), answers their
questions about that content, and then information from
different individual texts is compared and discussed,
taking into account all the preceding information obtained
while reading, listening, and speaking. In this way,
speaking English and listening to what other people say
are the essence of the students' activities in the third phase
of the second class in a unit,

Post-Reading Stage Structure

The final class in a unit includes:

1. Simulations) organised and carried ouf on the basis of
information obtained from the preceding reading,
listening, and discussing. For instance, if in the preceding

two classes everything read, listened to, or discussed
concentrated on financial issues, the Executive Board
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meeting of an imaginary firm or company may be
simulated—this meeting devoted to the firm's financial
situation, budget, profit and losses, etc. Different
simulations usually take up to one half {45 minutes) of the
third class in a unit. So, this is the phase of creative
speaking, stimulated by an imaginary situation, and of
listening to other students.

2, Writing an essay of about 100-150 words on the topic of
what was read, listened to, and discussed before. For
instance, if the subject matter was finances, the topic of an
essay may be different ways of maintaining financial
stability in a firm or company. The writing itself is done as
a home assignment from the second to the third class in a
unit, In class, students exchange their essays, and write a
short commentary. Then (in the same class) the peer-
commented essays are given back to their authors who,
after reading the commentary, either correct, or modify
their drafts, and rewrite them, or, in the case of
disagreement with the peer-commentator, write a short
response to her/his comments. The peer-commented
essays, after having passed again through the hands of
their authors (for correcting or leaving unchanged the first
draft), are handed over to the teacher for her/his
commentaries. The teacher discusses the results with
histher stadents at the very beginning of the first class in
the following unit, and after this discussion, some or all of
the essays may be rewritten and again teacher-commented.
This approach approximates process-oriented writing and
is linked to not only the preceding reading, but to listening
and speaking as well, and serves as a kind of summing up
end-piece to all the activities in the unit,

Conclusion

As can be seen from the above description of the reading-
based integrated-skills instruction programme, in every unit
students proceed, following the path of listening -speaking
(with listening) - reading (with speaking and listening) -
reading - speaking (with [istening) - speaking (with
listening) - writing, In this way, reading naturally occupies
the central position in the sequence, influencing and even
determining both the preceding and the following activities,
while allowing for the simultancous and balanced
development of listening, speaking and writing.

It should be emphasised once again that as to class-time
spent, reading itself takes probably the shortest part of it,
while the greatest part is allocated to speaking and
listening. This does not weaken or slow down the
development of reading skills (the focal ones) since a lot
can be read in a short time if effective reading strategies
are used and reading is done not only in class but also at
home. In addition, it should not be forgotten that in
integrated-skills instruction every skill being developed
contributes to development of other skills since listening
leads to reading and discussion, and so forth (McDonough
& Shaw, 1993),
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Using the suggested programme in teaching practice for
more than seven years has proven its efficiency for
developing not only the reading skills but the skills of
listening, speaking, and writing in professional
situations—especially when compared to more traditional
approaches used in tertiary level educational institutions of
the former USSR countrics,
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The Internet / CD-ROM Page

Pete Sharma and Barney Barrett

This edition of the CD-ROM / Internet page
focuses on vocabulary and looks at:

[. Two exciting new CD-ROM
dictionaries

2. Recommended web-sites
featuring a “Word of
the day”

3, A new E-lesson
service for Business
English learners

Cambridge Advanced Learner’s
Dictionary
This has a clear and aesthetic fay-out and
includes over 1,000 new words. The use of a
different colour, blue, for the headwords
makes it relatively easy to use. The use of
guidewords — a boxed word or phrase in
capitals — helps users to
locate the different
meanings of a given word,

1. New CD-ROM

Leamers appreciate sentences
giving examples of use, as

dictionaries

Do your Business English learners own an English —
English CD-ROM dictionary? If not, why not? There are
1o excuses — many students have a desktop computer at
work and / or home and prices have plummeted,
Nowadays, versions of the paperback actually inctude the
CD-ROM in the back, representing outstanding value, The
new wave of dictionaries are electritying and (dare I
preach it7) essentiall

The more recent the dictionary, the better; the last few
months have seen the appearance of the Cambridge
Advanced Learner’s Dictionary and the Longman
Dictionary of Contemporary English. This article focuses
on some key features of both of these superb discs.

the axe, us aLso the ax noun

ibloodletting 2
he boot (sno}

at the Nottingharm faclory,
cashier (orsmrss)

kinodletting noun

| |constructive 2 [S or U] whaen a company

Lderack " l| working for it:

 ldepose EWS carried out further

ldeposition at
doposa -
is'i; ar : new chief exectitive,
ismiss (£n0 JoB)
dismissal at
| dismiss (END J08)
e (DIsMIss)

: [S]uk
{REDUCE) when someone loses their job:
Over 500 53l are facing the axe

well as a definition and such examples are
included, as well as a host of other features: examples of
common leamer errors, an idioms finder and an excellent
list of word families, helping learners with, say, economic,
economical, economist etc.

The “Smart Thesaurus” feature is outstanding and
provides a bank of related words (see betow). For
example, clicking on “to lay off” provides related terms
such as axe, boot, fire — 54 in total — as well as the chance
to check meaning.

Longman Dictionary of Contemporary English

This is the first dictionary from Longman in full colous,
which makes for improved ease-of-use. Colour is used
here to identify the most frequent 3,000 words and a key

T e

heing fived

reduces tha number of poople

bloodietting by sacking senior
ernployees, but has acquired @

the boot (EnD) Roun [S] INFORMAL
when your job is taken away from
yau, usually because you have

ing at five i done something wrong or badly:

(DISMISS) She got the boot for stealing

urlough at Anlovah
he heave ho

moneay from the till,

o R
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Reading-Focused Instruction Programme for
University Students of Business English in Ukraine

Yulia Degtyariova

Reading for business purposes still remains the
focal point of teaching Business English to
university students in Eastern Europe since
reading is the skill that can most often be used
in day-to-day business activities outside an
English-speaking country. But focusing on
reading must be combined with teaching
procedures that effectively develop speaking,
listening, and writing. If reading is to remain a
focal skill and a focal point in teaching,
speaking, lstening and writing skills may and
should be developed on the basis of and in inexiricable
connection with it, i.e., in the process of reading-based
integrated-skills instruction. It requires a specific teaching
programme, and what follows is the description of an
attempt to develop such a programme for Ukraine.

Reading-Based Integrated-Skills Instruction
Programme

A programme of reading-based integrated-skills
instruction in Business English was developed by me for
second-year students of Dnipropetrovsk State Technical
University of Railway Transport majoring in Transport
Economics and Management.

Though this programme was concentrated on reading as
the focal point, reading did not take the greatest part of
class time (reading occupied only about one fifth or less of
it). In fact, speaking, listening, and writing were given the
greatest amount of time (especially the first two) with
topics, content of communication and language material
coming from assigned reading. In the programme, all the
classes in a semester were divided into units (three 90-
minute classes in one unit), each unit having a unifying
theme (e.g., business contracts and agreements, standard
structure and hierarchy of a firm or company, etc.). Classes
in a unit were divided into the pre-reading stage, reading
stage, and post-reading stage with specific learning
activities for each.

The Pre-Reading Stage
This stage (the first 90-minutes in a unit) includes:

1. Introducing learners fo the topic (theme) of one or
several fexts to be read, ie., introducing them fo the
subject-matter to make it casier for comprehension, as
recommended in a sheltered English approach (Freeman &
Freeman, 1991). Such a preview is done in an oral
presentation by the teacher, followed by students listening
either to a tape-recorded business lecture or conversation
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dealing with the same content or, more often,
by their watching a short video on the same
topic (recordings and videos used are taken
from US or British Business English teaching
materials). Videos are preferred to tape-
recordings and are used whenever possible
since they give a unique opportunity of
demonstrating complete  communicative
situations and visualising them, as well as the
objects of discourse. Thus, this phase of the
pre-reading stage is totally devoted to listening
{and viewing—with videos).

2. Discussing what was heard and sharing views. At first,
the discussion is teacher-fronted and is used as a
comprehension check and as a means of clarifying to some
of the students what they have failed to understand when
listening (key words and structures from the teacher's oral
presentation and the other listening materials are also
discussed in this phase). The usual continuation is farther
discussion of the information obtained while listening in
small groups of 3-4 students, Participants are asked to
exchange opinions on what they have just heard and share
their own background information and knowledge of the
subject matter. As a final stage, short presentations are
made by representatives of every smalt group for all the
students to hear. Such presentations sum up the results of
small group discussions and serve as a basis for a new
teacher-fronted discussion. In this way, the second phase
of the pre-reading stage is focused on speaking English
{and listening to what other students have to say). This
stage, as a whole, makes it possible for students not only
to guess fairly accurately the content of the texts to be read
in the next stage and articulate their background
knowledge as to that content, but also to make future
reading a reasoning task.

“Boy, THESE ARE REHLLY OVERDUE!™

el



A ¥l will not show they have hurt or insulted
me because that may show weakness and make
me more vulnerable in the future.”

B “I will show clearly that I am insulted so
they get the message. If business partners do
not behave properly, there are consequences.”

The discussion here could focus on the
different shades of reaction, the role of
language (“softencrs” in British English: e.g.,
quite, maybe, perhaps...), humour, pace, and
negotiation strategy.

Specific versus diffuse

In a specific, low context relationship the focus would be
on the product, In a diffuse, high context interaction the
focus is on the relationship.

Here the writers tell the story of one US company trying to
win a contract with a South American customer. The US
company gave a slick presentation emphasising the
product quality specification and the lower price. Its
Swedish competitor took a week to get to know the
customer, talking about anything except the product until
the final day. Who won the contract?

1o discuss further: A boss asks a subordinate to help him
or her paint the house. The subordinate discusses the
situation with a colleague. The colleague says: “you don’t
have to paint it if you don’t want to. The boss has no
authority outside work.”

In this category, specific versus diffuse, there are many
issues to develop, including private space, losing face. If
someone calls your idea “crazy” are they calling you
crazy?

Achievement versus ascription

Achievement means you are judged on your track record,
Ascription places emphasis on the status that is attributed
to you — birth, age, education, formal qualifications and
titles, connections...

To discuss

- Status should not change according to occasion or
recent suceesses. 1t reflects infrinsic worth not your last
innings.

- Achievement or success is the only legitimate source
of status in business, and the more recent the achievement
the more relevant it is to current challenges.

Attitudes to time
Discuss this quote from the book: “the American dream is

the French nightimare,” Americans generally start from
zero and what matters is their present performance and
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plans to “make it” in the future. The French
have an “enormous sense of the past.”

In British English the expressions “arriviste”
and “nouveau riche” may express disdain,

Ask students to draw time lines. Is time
perceived as a circle, fusing the past, present
and future or a straight line sequence of
events? In addition, ask students to think of the
past, present and future and draw three circles
representing this, noting and comparing the
size and arrangement of these circles {Cottle 1967).

Attitudes to the environment

To discuss: In Tokyo in winter you see many people
wearing surgical-style face masks because if they have a
cold or virus they do not “pollute” or affect other people
by breathing on them. In London cyclists often wear these
masks because they do not want to be polluted by the
environment.

Conclusion

This overview of the Trompenaars / Hamden Turner book
aims to provide a way into a key text and extrapolate
examples for training in the expanding field of
Intercultural Competence.
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feature is the information regarding spoken and written
English. Is “let” or “allow” more frequent in spoken or
written English? The dictionary contains frequency graphs
showing answers to these type of questions. Additional
information identifies if the word is in the first one, two or
three thousand of spoken and written English,

The CD-Rom contains an extra 80,000 examples to the
dictionary. Teachers especially will enjoy the “etymology”
bufton, with information on when certain words entered
the language, and their origins. There is a wealth of
research skills behind the preduction of this dictionary.
The Longman Language Activator is included on the CD-
ROM, so learners can check words and expressions related
to concepts such as “business” and “money”.

Both dictionaries allow users to check meaning or spelling
while browsing a web-page or composing a document,
which makes these dictionaries so useful for Business
English students who write emails, documents and prepare
presentations. Equipping students with these invaluable
tools is, in my opinion, an essential part of learner training
on any and every Business English course.

2. Recommended web-sites: word of the day

The recommended web-site feature fooks at the “Word of
the Day” which is a very popular feature on many
dictionary and glossary websites. The words are often
selected at random from a database and displayed with
various pieces of information such as pronunciation,
meaning, use and etymology. Many of these website also
offer to put you on a list to receive a daily emailed item of
vocabulary,

Cobuild Idiom of the Day
nttp:/titania.cobuild.collins.co.ukdIdiom. html

Gives a number of idioms based on a word from the
dictionary. Idioms that are particularly frequent in the
Bank of English corpus are marked with a star symbol,

Dictionary.com
http:dictionary.reference.com/wordoftheday

Not designed specifically for langnage learners but the
type of words that come up might be useful for advanced
fearners wishing to expand their vocabulary, especially for
writing. The examples of usage are vsually literary and
often with a hyperlink to the on-line publication from
which they were taken. You can join the mailing list and
receive each day’s word in your email in-box,

Investor Words

http:/rwww.investorwords.com/
Glossary website dedicated to investor education. The
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term for the day is displayed on the homepage and can be
emailed to you each day. Sowme of the terms are incredibly
obscure but great for those learners working in the
financial sector,

Words@¥EnglishOnLine.Net
hitp:/iwww.englishonline net/word him!

The word of the day webpage is minimal: word, definition
and example. You can sign up for their email and every
two weeks you will receive a message that includes a
phrasal verbs focus, functional language such as writing
tips, vocabulary and idioms exercises, the answers to
which can be found on the englishonline website,

Cambridge Dictionaries On-line
hitp:/idictionary.cambridge.org/wordofiheday.asp

A very straightforward word for the day webpage with all
the words drawn from their recent publication: The
Cambridge Advanced Learner’s Dictionary.

Barney Barrett has researched and provided these web-site
addresses. If you have any ideas for future pages
of BESIG Issues, please contact Barney on:
barneybarrett@linguarama.com

3. A new E-lesson for Business English
learners

Readers of BESIG Issues wishing to subscribe to a regular,
free e-lesson should visit:

http:invw businessenglishonline.net/profile/emailservice. asp
This service, from Macmillan, is part of the Business
English Resource site supporting, among other
publications, the in company course-book. The topical e-
lesson is emailled to your computer, and is of interest to
Business English teachers wishing for a short ready-made
activity for Intermediate learners. Teacher’s notes
accompany each lesson, as well as suggested related web-
sites.

Pete Sharma is a business English teacher and teacher trainer
based in Stratford-upon-Aven, UK. He reviews software, and is a
regular conference presenter al BESIG evenis. He is the author
of CD-ROM: A Teacher’s Handbook (1998, Summertown
Publishing) and runs training seminars on integrating
technology in language teaching. He can be contacted through:
www petesharma.com,

Barney Barvett has worked for Linguarama since 1994, teaching
in Spain and the UK. He has extensive experience using the
Internet in teaching, and is co-author of "The Internet and
Business  English”, Summertown 2003. E-mail:
barneybarreti@linguarama.com.




Rehearsed oral L2 output and
reactive focus on form

Article by Paul Mennim (Appeared in “ELT Journal”
Vol.57/2, April 2003 pp130-138)

As a person who is mostly involved in one-to-one teaching
I am in a situation where it is possible to give a lot of
individual attention to language errors, Of course, 1
balance this against the other requirements of the learner
for communicative competence and fluency but one-to-
one learners often have a strong wish to improve their
accuracy. Therefore, T am keen to find new ways to help
them in this. One technique which I know some colleagues
use but which I have been a bit reluctant to try is recording
the students and then letting them listen to their own
performance. My hesitancy stemmed from a fear that
students might be over-critical of their own performance
and thus damage their self-confidence in their language
ability. Since I believe that bolstering a student’s self-
confidence is very important in language learning my
reluctance is understandabte, For, unlike teacher feedback
on error which can be ‘filtered’ to make it less threatening,
with a tape recording the student is faced with all his/her
faults simutaneously.

In the light of these doubts the study under review goes
some way to assuaging them, The anthor of this study was
involved in teaching a four-class per week oral
presentation course in Japan, each course of which lasted
25 weeks. Mennim wished to see whether rehearsal of
their final oral presentation resulted in improvements fo
the students’ output. This was in line with Skeham’s
(1996) belief that learners’ attention to form could be
aided by not having to prepare the content and the form of
ufterances simultancously. Bygate’s (1996) focus on *fask
repetition” was also a background factor in Mennim’s
study. This latter involved each group of three students
(the presentations were done in threes) performing a
private rehearsal with the teacher only. The rehearsals
lasted about 20 minutes and were tape-recorded.
Afterwards the students transcribed a five-minute
segment of the tape which contained equal contributions
from each. The students attermpted to identify and correct
all the errors. The teacher then looked at their corrected
version and indicated any corrections or improvements
they had missed. This final ‘perfect’ version was then
returned to the individuals in the group one week before
they made their final presentation to the whole class.
Mennin then recorded this final presentation and
transcribed the relevant bit from it to compare with the
rehearsed version.

Mennim focused his analysis of the two transcripts on one
group of students (i.e., students M, Y and A) who spoke
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about the history of Malaysia. The focus of his corrections
had been pronunciation, grammatical forms (articles,
prepositions and passive forms) and content. Although the
latter is not strictly linguistic this could be an clement in
improving an oral presentation.

In regard to grammar Mennim noted 37 occasions when
articles had not been used or used incorrectly but which
were not corrected by the group on their initial transcript.
In the final presentation the group repaired 24 of these
(although six were incorrect repairs). In regard to
prepositions the group failed to note ten instances of
incorrect usage. In the final presentation 9 of these errors
were repaired successtully, Finaily, five errors in the use
of passives were made in the initial ‘practice’
presentation of which two were self-corrected and three
corrected by Mennim, All were correct in the final
presentation. Mennim’s description of the corrections of
pronunciation errors which were performed better in the
final presentation is more impressionistic but he feels
there was a definite improvement. The students
themselves by and large made alterations to content on
the basis of transcribing and analysing the rehearsal
transcript and Mennim sees this as ‘a more unexpected
aspect of student focus’. However, in terms of helping
students to produce a more polished final product this is
surely an additional point in favour of the approach
outlined in this study.

Mennim concluded that his attempt to see whether or not
the transcription task would direct the students’ attention
to form had been taken seriously by them and had
succeeded in its aim. The connected question of whether
making corrections to the transcript would encourage
students to modify and improve their L2 output also seems
to have been answered positively. In the final presentation,
done two weeks after the correction task, the
improvements in grammar and pronunciation noted above
were incorporated. Mennim feels that the teacher’s role in
this process is important. He was able to spot many more
errors than the students {73 compared to 49) and he could
particularly peint out one area where they had failed to
spot many errors, i.e., articles, which was understandable
given the students’ nationality.

That Mennim’s study is very small scale is clear, Why, in
fact, he only gives us the results of one group when clearty
there was a number is not apparent. Also he acknowledges
that it is difficult to know from his study whether the
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John F King

One of the main founders
of the European Union,
Frenchman Jean Monnet,
observed:

“if 1 were again facing
the challenge to integrate
Europe, I would probably
start with culture.”

This is quoted at the beginning of Fons Trompenaars and
Charles Hampden-Turner’s seminal book “Riding the
Waves of Culture” (1993). There are other writers, gurus
even, in the field of understanding cultural diversity in
business, notably Hofstede (1997). Inter Cultural
Competence is becoming more central to our work as
teachers of Business English. My objective here is to
swnmarise “Riding the Waves of Culture” as a working
source document and one way into facilitating the subject
Inter Cultural Competence in our training rooms,

[ intend to give an overview of the introduction “the basis
of Cultural Differences” and take from each section an
example. These examples act as a “springboard” for
discussion and amplification in the classroom. Trainers
and students can add their own examples and discuss ideas
of Inter Cultural Competence and allied spheres such as
contflict resolution and team building.

As a methodology here each of the examples could be
used after showing the categories of the basis of cultural
differences or the process could be reversed: show the
examples and discuss back to principles. If the group
agrees, the views of individual responses to each example
could be plotted to discover if a pattern emerges.

Our starting point is Trompenaars and Hampden —
Turner’s opening:

“every culture distinguishes itself from others by the
specific solutions it chooses to certain problems which
reveal themselves as dilermmas.”

The authors look at these problems under three headings:
those which arise from our retationships with other people;
those which come from the passage of time and those
which relate to the environment,

In their first dimension of culture, relationships with

people, they focus on five orientations (Parsons, 1951).
We will summarise these with a “springboard” for each.
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Surfing the Waves of Culture

Universalism versus particularism.

The universalist view is what is good and right can be
defined and always applies.

The writers give an example of universalist behaviour with
an observation that if you cross the street when the
pedestrian light is red, even if there is no traffic, in a rule-
based society like Germany or Switzerland, you will be
frowned at. The particularist view is that relationships,
e.g., friendships, have special obligations and may come
ahead of abstract societal codes.

To discuss: You are a professional journalist who writes a
restaurant review column for a major newspaper. A close
friend of yours has invested all her savings in her new
restaurant. You have dinted there and think the restaurant is
not much good. The friend has some right to expect you to
“hedge” your review or your friend has no right to expect
this at atl.

Individualisin versus communitarianism

Do people regard themselves primarily as individuals or
primarily as part of a group?

To discuss: Two people are debating ways in which
individuals could improve the quality of life, Which way
of reasoning do you generally think best?

A “It is obvious that if individuals have as much
freedom as possible and maximum opportunity to develop
themselves - the quality of life will improve as a result.”

B “If individuals continuousty take care of their fellow
human beings the quality of life will improve for all, even
if there is some obstruction of individual freedom or
development.’

There are clearly connections here to political theory, team
working and time management.

Neutral versus emotional

Should our interactions be objective and detached or is
expressing emotion acceptable?

To discuss: In a business meeting you feel insulted because

your counterpart openty says your proposal is crazy. What
is your response?
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For higher-level students more detail could be given, for
example, adding the market share figures on the Market
Share axis and/or causes/effect arrows showing the reason
for certain stages of the PLC (high investment ©> growth).

I b. PLC description

In this exercise, 3 products are represented in visual PLC
form and have to be described, Again, for lower level
students the language needs to be kept to its minimum,
focusing on: to be introduced, to experience growth, to
enfer into the maturity stage, to start to decline, to be
withdrawn,

L L

Produactx Eroduct ¥ Product 2

1 ¢. Comparing rival products

In this reinforcing exercise I intentionally want the
students to compare similar products by rival companies.
This moves them to use language of comparison as well as
that of the PLC basics covered so far.

&%
Compary 1
Frodactx 6%
2% b
1995 1999
T
Canpany 2
6%
Frohaty
T -
1935 : 1997 i}

In stage 2, after these three small exercises, the students
should have some suitable models to tatk about their own
products, and those of their rivals. To achieve this student-

m &

focused purpose, I employ two mini topics for discussion,
PLC representation and writing.

2 a. Your company’s products

Name 2 or 3 products in your own company’s product
range. Discuss and draw their PLCs, Where are they
positioned now? How long do you think this stage will
continue? Why?

2 b. Your rival’s products compared to your
product

Now think of a rival company’s product to one of your
owit. Draw its PLC compared to yours. When was it
introduced on to the market? And how long will that stage
last? Why?

Following these two stages is not a preseription in terms of
lesson procedure, It does, however, even for the higher
level students ensure that the basic language required for
PLC discussion is covered. As seen in the stages 1 propose,
spiralling up can involve the use of more language of
cause and effect and comparison and conirast. For all
levels some work on tense is also required with the use of
simple past, present perfect simple/continuous, past
perfect simple/continuous, as well as the present
continnous which is of particular importance.

In conclusion, as previously argued, the use of PLCs is not
only a convenient means fo practice ecssential arcas of
language, but also is a means to enable a relatively large
amount of language production with simply constructed
visuals,
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language corrections would be permanently absorbed by
the students once they had done their final presentation.
Indeed, he himself was working on a longer-term study
which was intended to explore the cvidence of long-term
gaii.

However, despite these minor caveats, Mennim’s study is
useful both from a methodological and a pedagogical point
of view. Pedagogically it suggests a useful technique for
getting students to focus on their mistakes and a procedure
for helping them to absorb the correct forms. By allowing
the students to first correct the mistakes themselves from
their own performance it gives them a ‘space’ to deal with
these mistakes. In some ways this is less direct than
suddenly being confronted with their emors just after
‘performing’. So although they might be faced with a
greater gquantity of errors compared to when a listening
teacher *filters’, these are encountered privately and thus
can be adjusted to gradually. This point goes a long way to
answering the worry I outlined at the beginning of this
article.

currency” countries.

in BESIG’s activities

Interested?
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A “buddy” scheme which aims to encourage and set up links between BE
teachers and trainers in “Western” countries and those in developing or “soft

The idea behind BESIG twinning is fo

» exchange ideas, information and material
» raise awareness about each other’s lives and working conditions
« help those members who cannot make it to the conferences to get more involved

BESIG’s membership is truly international with members in 64 countries; the largest group is in the UK closely
followed by Germany. BESIG Twinning offers an opportunity for dialogue between peers. The exchange is a two-
way street, potentially enriching both ways and could tead to rewarding and long lasting professional friendships.

Then contact Pat Pledger, BESIG Committee Seeretary (pat.pledger@besig.org) or any other of the committee mem-
bers. Please give short autobiographical details and say what interests you most in becoming a BESIG Twin. Please
also state specifically whether you are only interested in corresponding with someone with e-mail aceess and whether
you would like your details published in Business Issues and/or on the Website. There is no charge for this service.

On the basis of Mennim’s study I am definitely going to
use the technique of recording my one-to-one students and
asking them to transcribe at least scctions of their oral
output. It will be interesting to see whether the results 1
achieve match his.
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16th BESIG conference — Rotterdam 2003

Anneke Kistemaker and Jan Roel van Zuilen

To use an old cliché: By the time you will be reading
this... the programme of the Rotterdam Conference will
be posted on the BESIG website (www.besig.org) and
hopetully lots of you will have alrcady registered or are
shortly going to do so. In the meantime we have been very
busy putting the programme together to make sure you
will have a worthwhile conference to come to.

It sounded easy enough: Just put a flyer together and ask for
papers and the speaker proposal forms will come rolling in.
In & way they did, but not at the rate predicted. Now over
here in Retterdam we counted on the fact that busy people
will leave it rather late before they do submit and that
proved to be a correct assumption. Goes to show, we think,
that things are the same everywhere in our line of work
(lecturing, marking, developing new material and so on),

The next step was to read through alt the proposals and list
them according to requested time stots (45,50,90 minutes)
and send them all on to the BESIG committee for their
opinion. In the meantime we started drafting the
programme,

We had a lot to pick from: Old hands and new speakers,
subjects ranging from materials presentations to the new
technology and its use in our classrooms, the intercultural
elements - which we definitely wanted to pay attention to
- and subjects like “Wordmapping”, “blended learning”,
“business ethics”, “ technical English”,
“learner autonomy”, successful seminars”,
to name a few. Speakers include: Paul
Emmerson, Maurice and Ann Claypole,
Nick Brieger, Jeremy Comfort, Vicky
Hollett, Mark Waistell, Adrian Philbeam,
James Schofield, Michael Williams, Evan
Frendo, Oleg Tarnopolsky, Colin Benn,
Chartles la Fond and many, many more. For
a full list just go to the website mentioned
above and see what we have to offer,

The Friday evening will be devoted to the
intercultural communication theme that we
based our conference on. Speakers come
from our own college, The Rotterdam
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Business School (www.RotterdamBusinessSchool.nl), and
will talk from their experience in dealing with different
cultures while running a business school. As our college is
part of the International cluster of The Hogeschool
Rotterdam and trains students from alt over the world, we
felt it was only appropriate to pick an intercultural theme,
QOur students will help us host the event, so chances are
that our guests will run into young people from their own
country who are currently studying in Rotterdam.

This year, we will not ask you to choose a “red or blue
stream”, the only thing we want to know is which
presentation/workshop you prefer so we can make sure the
rooms we use will be big enough to cater for all those
interested. The programme on the website is of course a
provisional one, as we can only definitely guarantee a
workshop/presentation on the day itself. Additional
presentations will also be posted if or when we get any
more offers that we would like to include into our
programme. Feel fiee to contact either of us should you
have any questions. Several presentations/workshops will
be given more than once, so that choosing to go to one
workshop does not necessarily mean missing another
interesting one.

Anneke Kistemaker, Conference coordinator
Jan Roel van Zuilen, Programme Coordinator
BESIG2003@besig.org
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Rotterdam Business School/Hogeschool Rotterdan
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Product Life Cycles: Exploiting Minimalist Visuals
for Maximum Production

John Adamson

I would like to give an overview of an area of a
Business English teaching 1 have been
developing recently whilst working in the
Japanese corporate EFL context. Having taught
at various companies in the area over the last
year, one requirement often stressed by my
students is that of being able to make product
ptesentations which not only give technical
descriptions but also look at product histories.
What has been mostly lacking in textbooks
employed is the ability to provide an effective
framework for describing and comparing product histories.
For this purpose I have supplemented course books with the
following lesson plan focusing on Product Life Cycles
{PLCs). I have chosen PLCs as they seem to conveniently
possess a minimalist visuality and are able to draw out a
surprising amount of language from students of various
levels. This strikes, I would argue, parallels with the concept
of “frameworking” as outlined in Ellis and Johnson (1992)
where simple visual displays can be eventually created by
students to produce as much, or as little, language as
required, ie. spiralling up and down seem to be
methodologically suitable with students of various levels of
communicative competence. In researching the relatively
simple content background T have referred to the well-
known marketing text by Kotler and Armstrong (2002).

The following represents an abridged version of my recent
development of the use of PLCs as a supplement to course
materials. I divide the lesson, or supplementary session if
not addressed sufficiently in texts, into two stages:

Stage 1: PLC concept check and application
Stage 2: Extension into discussion and
written production

In Stage 1 I attempt to elicit the concept of Product Life
Cycles (or what [ term as SLCs: Service Life Cycles, if the
company or department is offering a support service such
as After Sales Support or Maintenance). The following
representation is drawn for elicitation purposes:

Market share
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Students are asked to try to identify what
stages or phases of the history of a product are
represented from 1 to 5 and label the graph
accordingly. The vocabulary I seek to elicit is:
1. Introductory stage

2. Growth

3. Maturity

4. Decline

3. Withdrawal

This can be supplemented by the appropriate
verb forms (fo introduce, to grow;, io matwre, to
decline and to withdraw).

This is elearly the essence of the concept of the lesson
itself and should be recognizable to most Business English
students with some experience. If not, as has occasionally
been the case, then 1 believe that the concept itself can be
regarded as the teacher’s chance to introduce a useful
concept.

After this first introductory elicitation and tabelling of the
basic visual, I move on to three short reinforcing exercises,
as follows:

1 a. Text to written production of a PLC

Here I give a short text which requires the students to skim
through to identify which parts can be interpreted in terms
of the stages of a PLC. A recent example is: “Product X
was introduced on to the market in 1983 and experienced
high sales from 1984 to 1986, moving from a market share
of 3% to 7%. In 1987, as a result of heaver investment in
sales promotion, sales peaked and market share rose to 8%
during 1989. This share was maintained throughout the
early 90s to 1993, after which there was some steady
deterioration of sales. As the market share was gradually
eroded down to 2%, the product was withdrawn from the
market in 1996,”

The PLC in its simplest form for lower level students can
be represented as follows:

Market share hixtriy
Berline
Growth el
wﬁr bt /*’I
1283 1054 1866 1967 1987 1926 tdme
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Vocabulary

The web of course provides a wealth of specialist texts
which often contain the exact pieces of language required
by ESP learners, such as the collocations they need to give
a presentation.

We often ask students to select their own text from the
Internet, This they submit to the teacher in advance of the
lesson. The teacher and student can work together to
highlight the relevant expressions. The teacher’s role is to
help the student to record the vocabulary in such a way as
to retrieve it, perhaps using grids (such as a 1-5 box in
Implementing the Lexical Approach) or a card-index
system — a box containing blank cards for students to store
key words and phrases in ways that they can retrieve them.,
It is not essential to know the exact collocations the leamer
needs — these can often be discovered by the students
themselves. The wealth of texts on the Web has helped
ESP teachers immeasurably.

Listening

Using streaming audio and video on the BBC has enabled
us to incorpoerate current listening material into our courses,
There are certainly a number of benefits from using the Web
for listening practice, alongside CD-audio and cassettes
from publishers, authentic videos, CD-ROMs ete,

The learner can be in charge of the controls, e.g., on the
BBC news site, there is a slider below the recording of the
news, allowing the learner to move through the clip, pause
and repeat certain sections at will, The length of the clip is
displayed, and this clock is useful in helping learers
locate a specific point in the clip.

According to research findings, one of the “best aid(s) to
comprehension is to use normal speaking speed with extra
pauses inserted”. News clips can be authentic, interesting
and challenging. Moreover, learners can access the Web as

cog
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a source of listening at any time in his / her office, or at
home, and introducing them to this service increases the
chance that they use it post-course.

Learners can first listen to a news clip and then read the
related article. Our learners really appreciate this follow-
up activity, and the chance to sce the recently-heard lexical
items in context.

The World Wide Web has greatly changed the way we
teach languages. We now teach, but search engines, digital
listening and CD-ROM software provide a raft of tools
which enable us to facilitate learning through technotogy.
Perhaps both teaching and learning have never been so
enriching.

The practical teaching ideas in this article are taken from
The Internet and Business English (Summertown 2003) by
Barney Barrett and Pete Sharma. Framework worksheets
are available to download in PDF format on the
Summertown web-site: www.summertown.co.uk,
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16th IATEFL/BESIG International Conference Rotterdam
Business English Special Interest Group

Hosted by Rotterdam Business School / Hogeschool Rotterdam

Friday 14 - Sunday 16 November 2003

Venue: Hogeschool Rotterdam, loeatie HES, Kralingse Zoom 91, Rotterdam,
The Netherlands

Contact address for all enquiries:
BESIG 2003 Rotterdam
Anneke Kistemaker, Conference Coordinator
Hogeschool Rotterdam, locatic HES
Kralingse Zoom 91
PO box 4030

3006 AA Rotterdam
Tel: +31 10 4400844 (until 1 August 2003)/+31 10 4526663 (from 1 August 2003)
Fax: +31 10 2420183(until 1 August 2003)/+31 10 4527051 (from 1 August 2003)
' E-mail: A.M.Kistemaker-Hartog@hro.nl
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{David Smith is cuwrrently in hiding in Kazakhstan. In place of his usual cohmnn, we are
publishing an extract from the teacher’s book for the forthcoming Business English course
“Business Schmizness” from LongOxMacSummerBridge Publishing.)

UNIT 8 - THE BUSINESS ENGLISH TEACHER

This unit deals with the profession of Business English teacher. As well as the inherent
fascination of this profession, most students will be able to readily relate to the subject
matter. Business English teachers are familiar figures in almost all companies these days,
and many of your students will have encountered Business English teachers at first hand. In
addition, dealing successfully with Business English teachers is an important skill for many students — this

unit will help them to prepare for their next encounter.

.Culture tlp S T

Becoming a Business Enghsh teacher is now the career of chmce for many yom}g (and not—so—young) Britons and
Ameucans, whether for reasons of unempioyablhty in their home countay, suspect mental health, or inability to get a
proper job in a foreign country. Undelstandmg thls phenomenon is an ;mpmtam part of youl students awareness of
British and American cultme ' o L L S :

1 Warm-up

This activity introduces the topic of being a Business English teacher. Students work in small groups to rank the reasons
for becoming a Business English teacher in order of importance. While there is no one correct answer, statements B (sof
knowing what to do after finishing Humanities degree) and F (something to do in a foreign country while spouse pursues
proper career) should come near the top of the list. Similarly, statements C (genuine interest in the world of business) and
E {desire to help professional people improve their communication skills) should be ranked “of minimal importance” or
“not important™.

As an alternative fun warm-up, you could do this variation on “Find someone who”. Photocopy the worksheet below and
give it to your students. Students mil] around and find a person for each of the characteristics,

CHARACTERISTICS OF A BUSINESS ENGLISH TEACHER

Integrating the World Wide Web into Language Courses

Pete Sharma

Find someone who! NAME OF
STUDENT

has never worked for a real company

doesn't understand a halance sheet

has an advanced degree in Ethnomusicology

feels he/she doesn't get paid enough

moved to hisher prasent country of residence because of romance

look 2 down on hisher colleagues who teach General Engnsh

think s "“trainer" sounds cooler than "teacher”

(for men) often wears a tie in an atternpt to he taken sedously by buginess peaple

believes business people st around discussing globalisstion sl day

© 2003 LongOxMacSummerBridge Publishing PHOTOCOPIABLE

»  As a follow-up, ask students how many of the characteristics they possess. Give a small prize to the person with the
most characteristics — they are ideal candidates for teaching Business English.

“LET ME WRITE IT ON YOUR PROGRAMME -~ I DON’T HAVE ANY CARDS LEFT”:
at a Business English conference

To really understand the world of Business English teaching, students need to be familiar with the idiosyncrasies of the
Business English conference. This activity will furnish them with useful insights into the Business English teacher
mentality, while giving them an opportunity to improve their own networking skills.
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This article looks at some ways in which we
have used the World Wide Web to help our
students study grammar and vocabulary, and
improve their listening skills. It argues that
when used as part of an integrated approach
involving both face-to-face teaching and
learners using the web, technology can be used
in exciting ways which can enhance language
leaming.

The nature of electronic text means teachers
can clip a piece from the web and customise it.
Teachers can select a short paragraph from a
suitable site on the Web, then cut and paste the
article into a Hord document. They then delete
the articles (¢ / an / the) and ask learners to
reconstruct the text. Students work together to
decide where and whether to insert them.
Finally, the learners read their text aloud and
justify the inclusion of any article,

In the Executive Language school where I

work, we can take our students into our self access centre
at any time during a lesson, and let them access the
Internet on individual computers using a fast (ADSL)
connection. We therefore teach, and integrate technology
into courses as and when appropriate.

What is on the Web?

One of my favourite answers to this question is: “What
isn’t!” Of importance to Business English teachers are of
course company sites and annual reports. These often
contain product descriptions, pictures, graphs and
diagrams. There is a wealth of financial data on the Web,
as well as specialist dictionaries and of course, much much
more. The interactive nature of such material is what
ntakes the Web an exciting environment. Material can be

authentic, current, relevant and motivating.
Grammar

In all our courses, we review grammar usually through the
use of language tasks and framework materials. David
Eastment et al (The Internet, OUP) suggest using the
power of search engines for enriching grammar practice.
In a “Grammar search” activity, learners use this search
facility on the Web in order to explore meanings of a
grammatical item in context, such as the use of modal
verbs.

First, the teacher brainstorms uses of the target structure,
capitalising on any disagreement. Any such ambiguity
about usage can be used to create questions, to be
answered by the activity. At the computer, the learners use
www.google.com to search for phrases, such as: “Euro
will rise”;, "Euro might rise"; "Euro may rise” etc. They
analyse the results to determine the context in which the
chosen modal verbs have been used.

The learners report back to the group and decide whether
the differences of opinion which emerged before the
search have been resolved. This exercise can be performed
using any area of language in which 'real-world' examples
can help to clarify apparent inconsistency in usage.

BESIG Business Issues 3/03

Clearly there will be situations which are not clear cut, but
then this activity, similarly, is excellent for awareness-
raising,

Much web-based grammar material views grammar as
“product”. This can sometimes be disappointing for
teachers, who may espouse more communicative
approaches. The activities above, however, focus on
grammar as process, and accord with Scott
Thornbury’s central argument in his superb
“Uncovering Grammar”.

BUSINESS CERTIFICATE IN TEACHING
LANGUAGE ENGLISH FOR BUSINESS
CENTER (CERTTEB)

sponsored by ARELS {Association of Recognised
English Language Services) and BLC, Vienna

CERTTEB COURSE AIMS
This intensive, 1-week, 50-hour immersion ¢ourse is specially designed
for qualified EFL teachers who have at least onc year of teaching
experience. The training course is targeted towards developing their
practical skills and professional insight in teaching Business English in a
chatlenging, real-world working environment. The course is specifically
designed to expand the reperfoire of classroom activities and techniques
and to help build up a substantial file of immediately useable and
expandable Business English material. It is designed as a *win-win”
opportunity.

COURSE DETAILS

Dates: 15 - 21 February 2003 r g .

02 - 08 Augurs)l 2003 (Sat - Fri. ;30 am - 6;:30 pm}

Participants:  Maximom 14

Trainers: Rebecca Chapman (UK), Ropert Sage (UK) ,C. LalFoad, (US)
Requircments: University or first degree, relevant teaching
qualification, at least one yeae's experience teaching EFL, 1060%
attendance and participation

Certification:  An assessment sheet for cach candidate will be
submiited to ARELS. Candidates must also submit a Business English
assignment {approx. 3,000 words) within 6 weeks of the end of the
course and achieve a minimum of 50%.

Course Costs: € [.120,-- incl. 20% VAT, certification fee and
materials

For more infermation, contact Rebecea Chapman at
Business Language Center, Trattnerhof 2, A-1010 Vienna, Austria
Tel: (+43 - 11533 70 01-0 Fax: (+43 - 1) 5328521
home page: www.ble.co.at/TeackerTraining/Cert TER/index. htm]
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aimed at UK businessmen, provides an introduction to this
area, and this would be an excellent addition to any BE
teachers’ bookshelf. To give a flavour of how academics
have typically analyzed national culture, here are
Mattock’s 18 ‘polarities’ that can be used to model a
national culture:

Perception and Cognition

Decisive vs. Submissive

Theoretical vs. Pragmatic

Universal vs. Circumstantial

Loose time vs. Tight time

Multiple event vs, Single event

Quick results vs. Big picture

Self and Society

Outgoing/Iinformal vs. Private/Reserved
Personal fulfilment vs. Loyalty to the tribe
Prescriptive vs. Flexible

Doing and measuring vs. Being and fecling
Relationship vs. Task
Cooperation/Consensus vs. Competition/Conflict
Decisions and Communication
Suggestion vs. Statement

Contextual vs. Direct

Emotional vs. Contained

Avoiding risk vs. Embracing risk
Hierarchical vs. Democratic

Merit vs. Standing

When we build these considerations of national culture
into communicative competence we get back to cross-
cultural pragmatics. Clyne reviews research that shows,
for example, how in the same company the French make
requests using the future, imperatives and #/ fant, whereas
Anglo-Australians use conventionalized phrases like
Would you mind ...? or softeners. One consequence is that
the French strategies convey to Anglo-Australian ears the
impression of authoritarianism, impatience and
assertiveness. There may be underlying cultural values at
work here: the French believe that all people have strong
egos while the Australians believe that all people are
vulnerable.

Breakdown in intercultural communication

How important arc pragmatic issues in intercultural
miscommunication? Scollon and Scolton are in no doubt:

In over twenty years of research on intercultural intra-
organizational communication in North America as
well as in Taiwan and in Korea, we have seen that
most miscommunication does not arise through
mispronunciations or through poor uses of grammar,
as important as those aspects of language learning are,
The major sources of miscommunication in

ad

intercultural contexts lie in differences in patterns of
discourse.

And Clyne agrees:

Inter-cultural communication breakdown in our
corpus ... is generally due to pragmatic and discourse
issues, and not to matters of morphosyntax,
phonology or the lexicon.

Before throwing away our coursebooks, we ought to
remember that successful communtication presumably
involves morphosyntax, phonology and the lexicon.

When conununication does break down, interlocutors
have to deal with it. Scollon and Scollon write:

Successful conversational discourse requires that the
participants not only maintain cohesion or relevance,
but that where there are breaks in the cohesion they go
back and repair them. Cohesion in discourse is not
only a convenience or even a simple communicative
necessity, it is alse a social and interpersonal
obligation.

Intercultural communication breakdown can be prevented
or repaired by using strategies such as making comments
about the intention of the interaction; repetition;
reformulation; comprehension checks; use of pauses; and
strategies that make new topics salient. These are all
pragmatic strategies, and would fall under Canale and
Swain’s ‘strategic competence’.
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Introduce the topic by asking students if they have ever been to a conference, and what their experiences were. Have they
ever chosen to attend a conference in Switzerland over a weekend at their own expense? Have they ever met a Business
English teacher infiltrating a real conference?

_ Background information : S
s Unlike. other plofessronai conferences where delegates assemble to exchange knowledge and keep up fo date wrih
" “the latest developments in their field, Business English conferences are all to do w;th gcttmg free books and
- drinking with friends who normally live in different countries, - :
"+ 'Michael Lewis is regarded as a demi-god w1thm the ﬁeld of Busmess Enghsh He s generaliy conspreuous by
" his’ absence at Busmess Enghsh conferences ' R : . ERERTHIE T S (AR R

2 Listening
Explain to students they are going to listen to a dialogue between two Business English trainers at a conference. On the first
listenring, students should decide if the statements on page 56 are true or faise.

+  You may wish to point out that the grammatical mistakes John makes in his speech are a result of his having lived
abroad for 20 years. Stuart’s slurring is alcohol-induced.

Answers

I True. Stuart says he hasn’t been to any sessions yet.

2 False. Both participants have blinding hangovers.

3 True. Stuart says he has been talking to publishers all morning.

4 False. None of the publishers are interested in Stuart’s book proposal.
5 False. The pub they arrange to go to is in King Street,

Students now listen to the audio script again and fill in the missing phrases in the dialogue.

Answers

I feel like death warmed up.

He was better last year, wasn’t he?

What’s Michael Lewis doing these days anyway?
There’s nothing new this year.

I'm just going to get the free book.

Fancy a pint?

- d OO W

»  Encourage your students to write down these key sentences in their vocabulary notebooks. You may also want to draw
students’ attention to other useful phrases and collocations in the dialogue, such as sore head, boring presentation, go
for a drink etc.

Grammar focus

This dialogue presents an opportunity to focus on the present perfect and present perfect continuous tenses. Draw students’
attention to how the tenses are used in the dialogue in the following sentences: I’ve given away all my business cards
already. I haven’t been to any sessions yet. I've picked up five free books already. ['ve been trying to talk to publishers
since 9 a.m.. (You may wish to contrast these tenses with the past simple tense, featured in the dialogue in sentences such
as I drank [0 pints last night. T didn’t get to bed until 4 a.m.,)

3  Grammar practice
Students complete the sentences using the correct form of the verb given. All the sentences are authent:c Business English
teacher utterances. (Note that sentence number 5 uses the passive.)

Answers

I I’ve been living in this damn country for God knows how long.

2 I’ve taught this lesson a hundred times already.

3 My wife has been supporting me financially for the last three years.
4 Tve never paid tax on my carnings.

5 My book proposal has been rejected by cight different publishers.
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4  Conference role-play

This activity is intended to give students the chance to practise the language presented in the listening text. Photocopy the
role cards below onto thick card, cut up, and give one to each student. Students mingle and make conversation, as at a real
conference. To add authenticity, you may wish to supply students with glasses of warm white wine and stale snacks. Give

delayed feedback.

CONFERENCE ROLE-PLAY ROLE CARDS

Sles Smug

“You are asuscessful and welk
knaun Buziness English
coursebook authar, Accordingly,
everyone elke at the conference
wank to spedd toyou. Howewsar
the anly person you weish to talk to
is Maria Voluptuous, due o yaur
fetisk for youryg exofic women, Try
to carner Maria far an intimate
convars atiop, while fending off
other delegates by speaking about
your tatest back prajectin
excructating detail,

Maria Woluptuous

You are a professar at a Brazilian
university, which has paid for you
to attend the conferance in order
for you to publicis e the importart
rezearch wou have been deing on
biuziness communication. vou are
dezperate to spedd to native
speakers in order to pradise your
English, Unfortunateby the nativa
gpeakers all seem o know each
other already and onby wantto chat
among themsehres, Try to brede
into their circle,

Falicity Eager

You are 3 newicomer ta the
Buziness English profession,
atbending your first conferenca.
“rou are terfibly excited about
seeing delegates whoze names
ywou kaow from the covers af wour
Business English coursebocks.
“ou ara keen to meet Siles Srug,
whose book ifarlet Saturation you
have bean using with vour firstin-
company class. Try to get Giles’
autagraph.

Winoe Skechy

oufun asmall language =chool
{or "professional commu nication
cxrsulttancy”, as yvou prefer to call
M in Germany. Try to convince as
many delegates as possible of your
ann importance by taking about
your fantastic (albeit fictitiows)
dient list and the incredible
projects you have "in the pipeline”,
Be deliberatety vague about detaik
in the unlkely svent that anyone
should ask.

Heather Wishful

ou have written an epic poem
bazed on Homers Odlvssey which
aims to antertain students while
teaching them the fundamentaks of
the English tense systam, The
conference i your chance to get
your self-published poemn and
accomp anying workbook known,
Tryto s2ll wour books (fyou have
several copies in your rudks ack) to
anyone wha will listen to you for
maore than ten seconds.

Martin Desperate

You afe 3 middle-aged alcoholie
trapped in & loveless marriage. The
conference & your only chance in
the yearto escape from the miserny
of vour existence teaching Englich
to prison inmates in hdoldowva. Try
toseduce one of the women at the
conference (it doesn't matter which
one) hile drirkiing as much free
wine 3z possible, Remeamber this &
waur onhf chance o have sex for
the nextyear,

© 2003 LongOxMacSummerBridge Publishing PHOTOCOPIABLE

“OF COURSE WE’LL PUT YOUR NAME ON THE COVER”: the world of Business English

publishing

The unit concludes with a look at the world of Business English publishing,

‘Background information

All Business English teachers want to become coursebook autho

5 Brainstorming

rs to escape from the tedium of actual teaching. -

This activity introduces the theme of Business English publishing with a fun brainstorming activity. Divide the class into
teams. Students have two minutes to come up with as many titles for Business English coursebooks as they can, Each title
must incorporate at least one of the following words: business market company. At the end of the two minutes, teams read
out their titles. Give points for each grammatically correct suggestion.

*  You may wish to award extra points for punning titles, or titles which have connotations of success and power,

x22
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(e.g., Jewish, Black American), or in cultures that value
saying little to avoid causing conflict (e.g., Vietnamese,
Japanese). Equally, the ‘quality’ (truthfulness) maxim
might lose out in South-East Asian cultures if it comes into
conflict with values Hke harmony or respect, On the basis
of such criticisms and his own research Clyne then
‘revisits’ Grice. He proposes a more culturally sensitive,
revised set of maxims. So, for example, the ‘quality’
maxim becomes “Try to make your contribution one for
which you can take responsibility within your own cultural
norms”, and ‘manner’ includes the maxim “Avoid
ambiguity unless it is in the interests of politeness or of
maintaining a dignity-driven cultura! core value, such as
harmony, charity or respect.”

Two of the best recent examples of cross-cultural
pragmatics are monographs that look at the use of English
as a lingua franca in the workplace (making them of
especial interest to BE). One is by Clyne himself, who
looks at commmunication in the Australian workplace
between people from European and Asian backgrounds,
and the other is by Scollon and Scollon (2001) who look
at intercultural professional comununication between
westerners and East Asians, especially Chinese. These two
books are essential reading for anyone interested in the
theoretical background to intercultural communication,

Politeness

Many linguists have extended Grice’s framework fo
include a politeness principle. Lakoff formulated three
maxims for politeness: don’t impose, give options and
make the receiver feel good. Leech suggested the maxims
of tact, generosity, approbation, modesty, agreement and
sympathy. Under ‘tact’, Leech developed the notion of
solidarity and social distance (the more solid the
relationship or the less the social distance, the less the need
for politeness). Brown and Levinson developed the idea of
politeness by drawing on the notion of ‘face’ (the positive
image or impression of oneself that one shows to other
participants in communication) first put forward by the
sociologist Goffman. ‘Face’ includes both the want not to
be imposed on and the want to be approved, and speakers
employ a range of politeness strategies to avoid or
minimize face-threatening situations.

Clyne reviews criticism that these models are
anglocentric, for example Japanese researchers have
indicated that in their culture language is predetermined by
the person’s place in society, and honorific systems do not
permit interactional choice.

In BE materials, language work in the area of ‘politeness’
is sometimes labeled as ‘indirect language’. Indirectness is
the more general term, and most authors agree that
indirectness is & universal phenomenon. It occurs when
there is a mismatch between the expressed meaning and
the implicd meaning. Politeness is one particular
functional expression of indirect language use. We can
define politeness as “an utterance level reluctance to be
critical, suggestive or over-explicit”.
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Communicative competence

The term ‘communicative competence’ refers to the ability

not only to apply the grammatical rules of a language in

order to form grammatically correct sentences, but also to
know when and where to use these sentences and to
whom. The key ideas here were developed by Canale and

Swain, and their framework has been much used in the

literature. They identify four components to

communicative competence:

*  Grammatical competence (as it sounds, but with a
particular emphasis on cohesion)

* Sociolingnistic competence (knowing how to use
language appropriately according to social
conventions, the relationship with the other person,
the level of directness appropriate to a particular
occasion €tc.)

» Discourse  competence (understanding  text
types/genres in their widest sense, so not only
knowing how to write and structure a report as
compared to an email, but also knowing how to use
and respond to speech acts such as requests or
apologies, knowing how fo begin and end a
conversation etc.) _

+  Strategic competence (the ability to use verbal and
non-verba! communication strategies to compensate
for breakdowns in communication or to improve its
effectiveness)

Scollon and Scollon point out that much work on
communicative competence lacks an intercultural
dimension. It can account for the success or otherwise of
communication between individuals and even across
different discourse systems such as professional,
generational, gender or region, but it lacks a way of
accounting for intercultural (mis)communication, and for
this we need to add the element of national culture,

So what is national culture? This is a vast literature. For
Scollon and Scollon culture comprises: ideology,
socialization, forms of discourse and face systems, Clyne
takes a different, values-based approach to national
culture, and uses the sociologist Hofistede’s well-known
study of 116,000 employees in a large multinational
corporation in forty couniries. Hofstede identified four
dimensions to characterize a national culture: power
distance, individualism (vs. collectivism), masculinity (vs.
femininity) and uncertainty avoidance. Closely related to
the idea of cultural values is the idea of cross-cultural
intellectual  styles, and Clyne reviews Galtung’s
identification of Saxonic, Gallic, Teutonic and Nipponic
styles of thinking,

From outside the field of sociolinguistics many books
analyzing cultural differences have been published. They
come from two fields, the new academic field of
‘International and Intercultural Communication’, for
which Gudykunst and Mody’s (2002) title provides a
collection of key texts, and books aimed at native speaker
business people who need cultural sensitizing while away
on trips. Mattock (1999), in a ‘management pocketbook’
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Sociolinguistics and Business English Part 1

Paul Emmerson

This is the first part of a two-part article, with
the second to follow in the next Business
Issues. It is based on an assignment 1 recently
wrote as part of an MA in Applied Linguistics.
This first part is an introduction to the field and
quite academie, but the second will relate the
ideas directly to Business English (BE). The
references at the end are not comprehensive,
but instead have been carefully selected to
provide a few pointers for anyone wishing to
take the subject further.

The impact of sociolinguistics on BE is already strongly
felt and its influence is likely to grow. This is clear from a
report on a BESIG conference in Barcelona in a Business
Issuey from last year:

The main message to come across from all three
plenaty speakers was the aspect of how language is
really being used in business and how we should
critically inspect whether our teaching reflects these
realities. These speakers made it quite apparent that
the sociolinguistic element of language is gaining
more influence in business Fnglish as a result of the
intercultural effects of using language in a globalised
economy. (Mallon-Gerland 2002 emphasis my own)

So what do academics actually mean by the term

‘sociolinguistics’? The field is very broad, but typically

includes;

+ Language variation, language change and language
death

+ Language and speech communities, including
dialects, varieties, pidgins and creoles

*  Critical approaches, looking at language and
inequality, language and power

*  Cross-cultural pragmatics, including politeness and
communicative competence

* Language and culture, including ethnography (the
personal observation and description of naturally
occurring language in particular groups in society)
and exploration of the ‘Sapir-Whorf hypothesis’
(named after two anthropological linguists who
believed that our view of the world is determined by
the structure of our language)

*  World Englishes

Every area has potential relevance for ELT, but in this
article (and I think for BE generally), the most interesting
areas are cross-cultural pragmatics, including both
politeness and communicative competence, and World
Englishes (which I will feave entirely until Part 2).

"

Pragmatics and cross-cultural
pragmatics

Pragmatics is defined in the Longman
Dictionary of Language Teaching as: “the
study of the wuse of language in
communication, particularly the refationships
between sentences and the contexts and
sitvations in which they are used”. This makes
it similar to discourse analysis. However, there
is a difference, which Cutting (2002) clarifies:

“Where discourse analysis differs from pragmatics is
in its emphasis on the structure of text. Discourse
analysis studies how large chunks of language beyond
the sentence level are organized, how the social
transaction imposes a framework on discourse. ...
Pragmatics takes a social-cultural perspective on
language use ... It describes the unwritten maxims of
conversation that speakers follow in order to
cooperate and be socially acceptable to each other.”

And how does pragmatics relate to sociolinguistics? The
two fields have a lot of overlap, but sociolinguistics is
more static, telling us what linguistic resources a particular
speech community has at a particular moment in time,
while pragmatics is more dynamic, describing how a
speaker from that community negotiates and interprets
meaning in context in real time using background
knowledge.

Why do academics distinguish ‘cross-cuftural pragmatics’
as an area within pragmatics? The answer is that nearly all
the early work on pragmatics was done by Anglo-
American academics on anglo-saxan culture. Principal
amongst these was the philosopher Grice, who tried to
accownt for the high degree of implicitness in conversation
and the relation between intended meaning and the
‘illocutionary force’ of the utterance (the actual effect that
is has on the kstener). He put forward a Cooperative
Principle whereby discourse is governed by four maxims
— unwritten rules about conversation which people know
and which influence the form of the exchange. These
were: quantity (give as much information as is needed),
quality (speak truthfully), relation (say things that are
retevant) and manner (say things clearly and briefly).

Grice’s maxims were criticized as being middle-class and
anglocentric. Clyne (1994) reviews this literature and
notes how, for example, the notion of quantity might be
different in cultures that value contrariness or saying a lot
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6 Meeting simulation

This activity gives students the opportunity to practise taking part in a meeting, while also experiencing the world of
Business English publishing from the inside. Tell the students they work for a major publishing company. They are meeting
to choose the author for a forthcoming Business English coursebook. There are four candidates from which to choose.

I Students prepare for the meeting by reading the descriptions of the different potential authors (reproduced below for
convenience).

2 Students work in small groups to hold the meeting. They should debate the relative merits of each candidate and try to
come to a decision, :

*  Encourage the students to use the meeting phrases in the box on page 58.

Background information - .
Due to a secret agreement established between the major publishers, all Business English coursebook authors must
be named David.
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Business Issues - Classified Ads,
Readers’ News and Views

During the year 2003, just as during the year 2002,
Classified Ads are being published for freel
Take advantage of the offer and make yourself or your
company known. Besig has a circulation of over 700 -
what are you waiting for??
(Your advert should not exceed 80 words)

We are also soliciting our Readers' News and Views (not more
than 80 words). If you want to give us your feedback on the
materials published in Business Issues, on BESIG event which
you attended, if you are eager to share your professional
news, experience and views, DO IT NOW!

Contact person:
Oleg Tarnopolsky, BESIG Newsletter Editor
olegtarn@fregat.com
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CANDIDATE DESCRIPTIONS

David Marx suffers from persistent feelings of guilt, believing he has sold out on the far-left political principles he
cherished as an undergraduate by becoming embroiled in the sordid world of business. Accordingly he will try io
incorporate anti-globalisation texts and debates on business ethics info the coursebook at every opportunity, in spite of the
fact no-one in the world of business actually cares about these things. This will cost the coursebook editor many howrs of
extra work as she tries to weed out the anti-capitalist rhetoric.

David Samey has been writing the same coursebook over and over again for the last twenty years. Although he is well-
known, sales have been slowly decreasing as teachers realise there is no need to buy a new version of the same book. In
addition, he will insist on following a grammar syllabus focussing on the English tense system, despite the fact no-one in
business gives a hoot which tense they use.

David Clueless has never set foot in a company. His entire knowledge of the world of business is gleaned from American
films (quotations from which he will include in the text at every opportunity, in an effort to make the book more “sexy”).
His glaving factual inaccuracies will cause the cowrsebook fo lose credibility when people who actually work in companies
realise he doesn’t know what he is talking about.

David Keen is a new, unproven author. Although he will undoubtedly be cheap compared to the other candidates (he vill
do anything to get his name in print), he will want to include radical new methodologies in the book and completely exclude
any grammar activities. This will alienate the 99 per cent of feachers who instinctively distrust anything new. His naive
earnestiiess and habif of saying “lexical chunk” every two minutes will also quickly become irritating during project
meetings.

+  Ask each group to report back on what they decided. Give delayed feedback on fanguage points which arose during the
simulation. As a possible foliow-up activily, you could get studenis to write an email to the successful candidate
informing him of their decision and proposing a fee for the project. (To make the fee realistic, tell students to think of
a number and then halve it.)

If you’re short of time = -
Skip this unit. R

““I MRRIED A MATH TEACHER, ML He WhNTS 6 Do IS Muktrity.”?
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Letter from the Co-ordinator

As [ write this letter in mid June, memories of the IATEFL conference in Brighton are already beginning
to fade.

But some things will remain for a while.
Like the bizarre hotel I stayed in. The problem wasn't the discos opposite. Or the police sirens at 2am

when the disco was beginning to empty itself. Nor was it leaking pipes in the bathroom. The problem
had to do with remote control batteries and sink plugs. Let me explain,

On the first night I noticed that my remote control needed new batteries. So I reported this to reception the next
motning. When I got back to my roomn [ found that the old batteries had been removed. As requested. But there were
no new batteries. I also noticed that the plug from my sink had been removed,

I reported this to reception the next morning. That evening I found that the batteries in my remote control had been
replaced. With duds. But there was a plug in my sink,

I duly reported this to the receptionist the next morning, who duly wrote it all down. That evening I found 1 had a
set of new batteries. But the remote control was missing. As was my plug.

The next morning the receptionist greeted me like a long lost friend. I found I was unable to show the same
enthusiasm as I explained my latest probiem. That evening (my last in the hotel) I was pleased to find a new remote
control complete with new batteries, and a plug. But someone had removed the input cable from the TV.

I put it down to cultural differences ...

But of course the conference itself was excellent. Great networking, a fantastic range of plenaries, workshops and
presentations, all the latest from the publishers, (including an intemmet cafe), and several social events, including
receptions offering free booze and lots of give-aways. Traditionally the IATEFL conference does not seem to attract
that many business English teachers, (there were about 50 at our open forum), but I'm not really sure why, After all,
business English teachers are all in the game of teaching people to speak English, and that is what everyone at the
conference does too. Most of the main issues relevant to BESIG members were represented, including recent
research, testing, evaluation, assessment, management, ESP, intercultural training, teacher training and teacher
development, If you can't get to the BESIG conference in November, maybe you should consider the next IATEFL
conference - I can assure you it's well worth it.

But beware of the hotels!
Best wishes

Evan

" Changs of copy date for aticles and advertsements

‘Business Issues is published three times.a year - in mid-February, mid-June and mid-September. The copy dates for
articles and advertisements are now: 10 December (for mid-February issue), 10 April (for mid-June issue) and 10 June -
{for mid-September issue). Please send all items to the newsletter editor, Oleg Tarnopolsky (see opposite). '
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CONTRIBUTING TO BUSINESS ISSUES

Business Issues, the publication of
BESIG - the Business English Special
Interest Group of IATEFL - the
International Association of Teachers of
English as a Foreign Language - is
published three times a year, in spring,
summer and winter.

Copy dates for articles and
advertisements are 10 December (for
mid-February issue), 10 April (for
mid-June issue) and 1¢ June (for mid-
September issue).

Although every effort will be made to
include articles accepfed for publication
in the next issue, BESIG reserves the
right to postpone publication if
necessary. BESIG also reserves the right
to refuse any article.

Copy should be sent on & 3.5 inch IBM
or MAC compatible disc and
accompanied by a proof read, marked-
up hard copy. The preferred format is
Word in 12pt Times New Roman.
Photographs and graphics should be
saved separately as .jpg files (not
embedded in Word documents).

Please e-mail your article and
attachments, or send discs and hard
copy, to the Newsletter Editor, as above.

When you write an article for Business
Issues, please enclose your name,
address and, if possible, a b/w passport-
sized photo, and some biographical
details - maximum 100 words - so we
can tell our readers who you are - they
are interested.

Advertising is also very welcome.
Please contact the Newsletter Editor for
details of requirements.

Copyright requirements: teachers and
institutions wanting to copy any part of
Business Issues, and other publications
wanting to reprint, should contact the
Newsletter Editor for permission and
notification of credit lines, ete.

Circulation: worldwide, circa 1,500.

ADVERTISING

You can buy space in Business
Issues. The advertising rates are
as follows for advertisements
requiring no setting or

adjustments:

Full page £180
Run of 3 £475
Half page £100
Run of 3 £285
Quarter page £60
Run of 3 £170

All bookings for space, inserts,
fiyers, quotes for colour, setting,
ete should be made to the NL
Editor at the address below:

Oleg Tarnopolsky

Vul. Chkalova, 4, apt.8
Dnipropetrovsk 49029
Ukraine

Tek: 0038(056) 770-1969
Fax: 0038(056) 778-5666
olegtarn@@fregat.com
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ENGLISH IN BRITAIN

LCCI-ARELS Certificate
in Teaching English for BUSINESS Purposes

LCCI-ARELS CertTEB

Come & acquire the internationally accepted
business English teaching qualification, the LCCI-
ARELS CertTEB (The London Chamber of
Commerce and Industry & ARELS Certificate in
Teaching English for Business) on our popular
international business English teacher training
coutse with tap frainers at TLI in the heart of
BUDAPEST, Hungary*. Qur course dates;

Course No.6: 4 July — 11 July 2003
Course No.7: 24 — 31 August 2003
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Course leader: Mark POWE“, author of

“Business Matters” and

“Presenting in English” (LTP),

“In Company” (Macmillan, 2002).
Co-trainer: Andrew Wright, author of
teachers’ resources books for QUP, CUP and
Longman.

Course fee: EURO 650 (amazingly low!), (or
158,000 HUF} including 50 hours of tuition {I hour of
tuition = 60 min.), over 284 original handouts by
Mark Powell, 2 gift hooks: “In Company”
(Macmillan) by Mark Powell and "Creativity in the
Classroom” by Andrew Wright, EFL gift books by
some EFL publishers, social programmes like
Evening of Shakespeare by Mark Powell with live
Medieval music, storytelling evening by storyteller
Andrew Wright, Farewell party. ILI will run a
bookshop of latest & popular business E. books by
British & US publishers at 10-30% discount,

Extra costs:

1.  Accommodation: from EURO 14/night (host families
within 1 kin from ILI) in G&daha), or hotel
accommodation in hotels / student hostels near the venue
in Budapest.

2. Lunch, dinner in local pubs between EURO 2.5 — 8.

3. LCCI-ARELS CertTERB certificate (optional): 60 pounds
collected at the beginning of the course.

Course content: Needs Analysis and Course

Planning; Business Concepts, The Lexical

Approach, Meetings; Negotiations; Giving

Presentations; One-to-One Teaching; Telephoning;

Business Correspondence; Authentic Materials;

Designing Materials; Social English for Business

People; Cross-Cultural Awareness; Individual

Learner Styles; Error Correction; Public

Examinations in English for Business; Approaches,

techniques and materials for the teaching of business

communication skills; IT in the context of teaching

English for Business.

Note: If there are not encugh applicants {min.}2 people)
whose course fee has been received, the course will be
cancelled 3 weeks before its advertised starting date.

If attendance of either courses is confirmed by the participant
by 25 June 2003, TLI will make out the invoice immediately as
after 1 July 2003 the course fee will incur VAT due to the
change of the Hungarian tax regulations,

We have trained 92 teachers from 20
countries on LCCI CertTEB courses
before!

We can alse run a similar course on an in-service
basis worldwide!

*If the number of participants is 15 or above, the

course will be held in Bp. Otherwise it will be held
in ILDs centre in Godillo.

LCCI-ARELS CertTEB course
with top trainers at the lowest cost to you!

More details from: Andrew & Julia Wright @ LL.L
2100 Gadolld, Karosfoi 2., Hungary,
Tel; 0036/28/511-366  Fax:0036/28/511-369
Mobile:0036/20/9390797  E-mail:_info@@ili.hu
www.teachertraining.hu




Classified Ads '

THE INTERNET AND
BUSINESS ENGLISH

Barney Barrett & Pete Sharma
ISBN: 1-902741-77-3

Designed to help Business English
teachers understand and exploit the
World Wide Web.

* a comprehensive introduction
to the Internet

* learner training & practical
lesson activities
* ideas for teacher trainers
+ a data bank of sites for ESP
(English for Special Purposes)
+ technical advice
» a glossary of terms

Supported by the Summertown web-site,
Www.summertown.co.uk
Published by Summertown Publishing

BUSINESS ENGLISH
IN ITALY?

BESIG is interested in holding a future
event/conference in ltaly and would like
to make contact with an
organisation/institution
or person who could host an event
and/or offer a location at which to hold
it. Also interested
in communicating with those involved
in business
English generally in Italy, to find out
about the business English market
there.

Please contact Pat Pledger,
BESIG Committee
on pat.pledger@BESIG.org

BUSINESS ENGLISH
PRESENTATIONS WANTED
FOR TESOL-SPAIN EVENT

March 26th - 28th, 2004
Madrid, Spain
27th Annual Seminar - 'Process,
Progress and Portfolios:
Frameworks for Learning'

Organizer(s): TESOL-SPAIN
Contact: Sarah Jane Hill
capitolhill@infonegocio.com

URL:http://www.tesol-spain.org

Submission deadline:
31 October, 2003

PROGRESS TO
VANTAGE
Bridging the gap between
BEC Preliminary and Vantage
ISBN: 1-902741-43-9

- For business English students who are
between BEC Preliminary and
BEC Vantage level
- Designed to be used by all business
English students at this level — whether
or not they intend to take the BEC
Vantage examination itself

Published by Summertown Publishing

ONLINE MULTI-
LINGUAL GLOSSARIES
Available from Summertown
Publishing

Vocabulary listings available in
French, German and Italian for
PASS CAMBRIDGE
BEC SERIES
&
TECHNICAL ENGLISH

Visit www.summertown.co.uk

SEAL - Society for effective
affective learning
Learning is the most important skill we
need for a fulfilled life. SEAL promotes
all approaches to learming which reach
the whole person. Come and belong!

Find out more:

Hugh L'Estrange & Susan Norman
Co-Directors of SEAL - Society for
Effective Affective Learning
37 Park Hall Road, East Finchley,
London N2 9PT
T +44 (0)20 8365 3869
F +44 (0)20 8444 0339
seal@seal.org.uk  www.seal.org.uk

BUSINESS AND PERSONAL
COACHING IN ENGLISH
Making big changes? Ready to pursue
your dreams? Determined to improve
balance in your life?

If Yes - why not consider
hiring a coach to partner with you in
making it happen?

Michael Sanson, a Brit based in Bem,
coaches clients both in Switzerland
and internationally - contact him on 031
961 2175 for a free trial session.

SUPERONLINE

a new on-line resource centre for
teachers and learners of business
English.

The site provides practical ideas and tips
as well as business articles, business and
financial wordpower activities, business
quotations, business idioms and
business tests. Access to the site is free
and the materials are available in
printable format.

www.tipsforbiz.com

European Network
for Communication
Development in Business
and Education
(ENCoDe) conference
25 - 27 September 2003.

See
http://www.nikitin..com/htw/
encode03/index.htm for details.

C.A.T.S. CORPORATE ENGLISH
A unique network-based testing &
learing platform which fully integrates
the trainer
* Adaptive placement test
* Diagnostic needs analysis
* Personalised leaming courses
* Vast resource of leamning modules
* Learner management system
To discover more visit us at
www.cats-training.com

Calling all teacher’s assoc. and
conference organisers:
eBook World is available for free
seminars on e-publishing
(expenses only).
Discover the way to get published
without the need of a publishing
company.
www.ebookworld.de
Contact: info@ebookworld.de (Paul
East &Stuart Davies)

TAKE ADVANTAGE
NOW!

How about putting up a BESIG
classified ad! It’s a great chance to
make yourself known! It costs
nothing! Why are you waiting?
Just sent your ad to:
olegtarn@fregat.com
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siness Issues

The pubhcun(m of the Business English Special Interest Group of IATEFL

Issue 3/2003

Price £4.00 - free to BESIG members

ISSN: 1026-4272

Editorial

Sociolingustics and its impact on Business English, using the
Internet in a Business English classroom, teaching how to present
products in English, cultural aspects of Business English,
teaching reading for business purposes — all this and more in
Business Issues which you are holding in your hands.

The opening article Sociolinguistics and Business English Part 1
is written by Paul Emmerson. This is quite an academic paper
introducing the reader to the field of sociolinguistics in relation to
Business English. Part 2 of the article is to follow soon. There the
implications of sociolinguistic theory for practical teaching of
Business English will be looked at more closely.

The next article Integrating the World Wide Web into
Language Courses is by Pete Sharma. Pete, our regular author,
discusses the issue which is very important for a lot of Business
English teachers: how to use the Internet resources in teaching
practice to enhance learning. Pete and Barney Barrett were so
good as to supply the regular Internet/CD-ROM Page to this
issue too,

John Adamson in his article Product Life Cycles: Exploiting
Minimalist Visuals for Maximum Production discusses one of
the *eternal questions” facing the teachers of Business English —
how to train our students for giving presentations in English. But
he discusses quite a specific area: making product presentations
which not only give technical descriptions but also look at
product histories. I believe John’s insightful article will benefit a
lot of practical teachers.

In Surfing the Waves of Culture John F King analyses one of
the key issues in teaching Business English. His subject is
developing students’ intercultural competence when training
them for doing business in English.

Reading-Focused Instruction Programme For University
Students of Business English in Ukraine is an article by Yulia
Degtyariova. She discusses an original integrated-skills
instruction programme elaborated by her. The focus of the
programme is developing students’ skills in reading for business

purposes.

[ have already mentioned that our regular feature The
Internet/CD-ROM Page by Pete Sharma and Barney Barrett is
there as always. So is the Research Review by Michael R, Sneyd
who gives us the latest in rescarch related to Business English.
And who can imagine Business Issues without The Column by
David Smith? Don’t worry, he has written it for us again.

And don’t miss a short article 16th BESIG conference —
Rotterdam 2003 by Anneke Kistemaker and Jan Roel van
Zuilen. It gives you the latest on our forthcoming conference and
after reading it, you are sure to wish to be there as soon as
possible.

You have got quite a lot of exciting reading under this cover.
Enjoy it!

Oleg Tarnopolsky

h
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